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ABSTRACT 

This study consisted of a survey of 31 professi ona 1 
educators to determine their knowledge and attitudes concerning the 
use of portfolios as an assessment tool. Of the 31 surveys that were 
mailed to the subjects, 29 were returned, with a response rate of 94 
percent. Out of the 29 professionals that were surveyed, only six had 
implemented the use of portfolio assessment. Among respondents, 52 
percent felt they had not received adequate training in portfolio 
use, 88 percent favored the use of portfolios, and most respondents 
identified practical problems with portfolio use including inadequate 
training and time management. The survey findings suggest that 
teachers see portfolios as an effective means of addressing students* 
progress, strengths, and weaknesses, but that increased training is 
needed. The survey instrument is appended. (ND) 
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Abstract 

!his stud\ uMisistcd oTa sur\c\" orthirly-one professional educators to 
dctcrnriiic ihcir knowledge and altitude concerning the use of portlolios as 
an a^sc^^nicnl tool. Of ihe ihii lv-one surveys (SA. A. 1), SI) Likeri scale 
based upon l\veb>e questions) that were mailed to the subjects, twcntv-ninc 
were returned, v\ith a response rale of 94^*o. Out of the tw'cntv-ninc 
professionals that were surveyed, onl\' six ha\'e implemented the use of 
portfolios within their classroom. ()verv\helming percentages regarding 
practical problems with portfolio use tended to center around inadee]uate 
training, and the management and organization of portlblios ranked as the 
most serious concerns in the sun^eys. In conclusion, our survev suggests 
that portfolios are an effective means of addressing students' progress, 
strengths and weaknesses. Teachers' attitudes indicate that they are 
receptive to the usage and implementation of portfolios. 
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Teacher Altitudes ol^ 
Portfolio Assessment, Iinplenientation 
and Practicabilitv 

P urpo se 

The major purpose (^iThis study was to determine teacher knowledge 
and attitudes concerning portlbho assessment. 
Rationale ot the Stud>' 

}3ecause oftlie growing speculation of current assessment procedures 
and state mandated prolkiencics. educators arc exploring a\enues which 
locus on students' strengths, progre^^ made, and dellcient areas. There is 
much information on the philosophical base, methodologies, and contents oi^ 
a portiolio, but there is very little research on the reactions and leelings of 
those who plan implement portfolios. As many colleges begin to stress 
the impoilance of portlolios as an entrance requirement for admittance to 
( hii\'crsities, educators need to shift tlieir focus to alternati\'e forms of 
assessment which rcilect authentic student works. This will enable the 
universities to see the actual growth and progression oi education. 
1 P revious Research in the Area 

How Proiessionals View PortloHc^ Asses sment. .lerr\- .fohns and 

Peggy Van Lcirsburg ( 1992) conducted a follow-up study to target concerns 

of two teacher populations, those who ha\'e implemented pc^rtiolios and 

those who have not implemented portfolios. Among both groups the 

greatest concerns ev(^lve around planning, managing ihe contents olMhe 

portfolio, time management, use of portfolios in parent'tcacher conlerences. 

and criteria for e^•aluation procedures of^ portfolios, 'fhose teachers wh(^ had 

gone through portfolio training and also had impiemented their use in the 

classroom tended to be more favorable toward poiUblios as an assessment 

A 
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tool in comparison to the group that had iiot received trainnig. The 
ovcrwhehiiing niajorily ofteachcrs currentK using porlfohos were those who 
liavc reeei\ed training in regard to portlbhos. 

Analysis of an Karlv Literacy Pori lbho: Consequences lor histruction . 
Porttohos vary "acn^ss locations, but the central purposes seem c(Mista.n1: to 
support instruction and to bring assessment methc^ds into hnc with 
curriculum" (Salinger and Chittenden. 1 994. p. 446). The atoremenlioned 
researchers intervicw^ed teachers olThe South Brunswick Schools in New 
Jersey, Alter a year's experience in developing and implemenlin^ the I'.arly 
Literacy Portfolio project, the researchers conducted a slud> to determine 
what issues w'erc of importance. The management of portfolios was a 
concern raised in evei-y interview with a range of inlensit>. Teachers felt that 
portfolios w^M*e a ver\' worthwhile experience for students and a ncMi- 
threatening mode of testing children. One-third of the teachers repealed thai 
time management was of a major concern. 'I raining was also noted as of^ 
major importance both in initial learning experience as well as a means to 
increase one's kncnviedge base. It was suggested that trainnig tak^^ place 
early in the school year and thai a network ofteachcrs should be eslabli^hed 
to provide support. 
Sum mai-y of Previous Research 

Previous research indicates that teachers are generally positive tcnvard 
the outcomes derived from portfolios, although; major concerns deal with 
inadequate teacher training and dillicultics in C(Mitent and time management. 
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N4aior Questions and Dctinitioiis 

Research questio ns. This research was an allenipi lo aiiswei' ihiee 
central questions. 

1 . ) Do teachers feel the\ ha\ e adequate training to iniplenienl portfoHos as 
an assessment tool? 

2, ) I)<^ teachers favorabls respond lo (^oi ilDlio.^ . 

3. ) Do teachers lecl one ot'thc major obstacles in implcmenling porllblios is 
due lo lack ot adequate time? 

Delhiitions. 

A fX)rtldlio is a Iblder of selected assessment records collected o\ er 
time to document a child's competencies, progress, etc. Olten a portlblio 
contains an assortment of documentation such as observational records, 
dated developmental benchmarks, dated work samples, anecdotal records, 
photographs, and audio or video tapes. Students generally share in the 
selecting and retlect on their decisions (Ulrey. 1994). According to 
Constance Weaver, (Weaver, 1994, p. 218) portlblios are assessment tools 
which ret1ec( the uniqueness of an individual student with emphasis on 
strengths and grov^lh made. Portlblios arc concerned with process and 
perceptions rather than strictly products of learning. Porllblios include 
reflection and self evaluation of student works. Portfolios need to contain 
authentic works. Authentic work is not controlled by the teacher, but rather 
a creative piece ol^naterial produced solely by tlic student (e.g. plays, 
fX)etr\; maps, letters, drawings, hypotheses of experiments, stories, audio 
tapes, .invitations, menus, geometric designs, explanation of mafrematical 
processes, reading logs, journal entries, seirrellections and evaluations, 
parent evaluations, and teacher/student conferences). Authentic 
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assossnicnl is Ihc galhcniig v)i real inforniatic^ii ahoul a child in order to 
understand where he she is in his/her own development and reilects the 
actual learning experience ((Jlre)'. 1994). 

Method 

Subjects 

Surveys were seiii lo ihirtv-one participants which largcled their 
altitudes and perceptions concerning porttblio assessnienl. ( )l^the thirt> -one 
that were sent out. 29 were relurned with a 94^0 response rale. The 
participants ranged lioin kindergarten teachers thunigh college personneL 
including school administrators. 
N4c^surcs 

indicators ol' attitude. The major indicator ol^ teacher attitude 
toward portlblio assessment was an 18 item questionnaire constructed by the 
authors (see the Appendix tor a copy oi'this questionnaire ). 'Hie first ihree 
questions asked the teachers to report their years olTcaching experience, the 
grade le\el they are currently leaching, and ihe highest le\el ol' education 
received. The next 1 2 questions were four I.ikeil -scored (Strongly Agree, 
Agree. Disagree. Strongly Disagree) subscales. h'ach ol' these subscales 
Ibcused upon teacher attitudes and perceptions concerning portfolio 
assessment, 'fhe remaining three questions asked teachers to report in what 
areas the\ would implement portfolios, whether or not they are currentK 
using portfolios in their classroom, and if they are not, the number (mic 
reason deterring them Irom implementing them int(^ their classroom. 

Procedure 

'fhe authors mel to create a ciuestionnaire llial addressed the /iifterent 
O attitudes toward porttblios as an assessment to(^l. 'fhe questionnaires were 

EMC 
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sent to pai1icip;iiiis and returned ancmyniously. When creating the 
clueslionnaire we addressed the issues of demographies. 12 questions on a 
lour jioint Likert scale which rellected llieir perceptions and attitudes of 
portloho implementation, as well as a section dealing with major concerns of 
portiolios. When all the questionnaires were returned, responses were tallied 
to determine percentage points tor each Likert subscale. Higher percentages 
skewed toward the strongh' agree agree range of the scale would suggest a 
more positive attitude toward portfolio assessment, implementation and 
practicability. 

Results 

Three questions tbrmed the basis of this study; ] ) Do teachers leel 
they have adequate training to implement portfolios: 2) Do teachers 
lavorably respond to portfolios; Do teachers leel one of the major 
obstacles in implementing portfolios is due lo lack of adequate lime"? Our 
lirst research question is supported b\ question the on the original 
quesiuMinaire. The percentages demonstrate that 48" <> of the sampling lelt 
they have received adequate training anc, .•>2"o felt the\ ha\c not recciwd 
enough traming. Question 2 deals \\ith the issue of teachers feeling 
fa\ (Mably toward the use of portfolios. This question is addres.scd bv 
questions 1-3. 6-8. 10. and 1 1 . 'fhe results suggest that 88% of the. 
respondents favored the use of portfolios. When looking at our final 
c)ueslion. "W'hat is the main obstacle when working with portfolios." 5.V'o ol 
the respondents indicated that inadequate levels of training prevented them 
from inipleinenling portfolios. In addition, .^l",, stated that time 
management affected their attitude toward the use of portfolios, while 9%) 
cited the following issues as main contributors for not implementing 
portfolios in the classroom: unsure of criteria used to cx aluate portfolio 
_ . R 
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contents, not recognized by administration as the preferred method of 
assessment, and inconsistent intervals of employment. l-\)r the remaining 
7"() of our sampling population, this question was irreie\-ant as they ha\c 
alreadx' implemented portfolios in the classroom. Ba.sed upon the twelve 
I.ikert subscales, a table showing percentages of responses to each item was 
created. The data in fable I demonstrates the res])onses for each item on 
the questionnaire. 



Place Table 1 about here 

Table 2 rcllecls the degree the educators would use portfolios as an 
assessment tool in their classroom. Kighty-three percent stated they would 
use them across the curriculum. Eight percent stated tliey would use 
portfolios only in the Language Arts. would only use portfolios in 
Math, and 3"o would use portfolios in both the Language Arts and Math. 
Specific content areas for inclusion are shown in table 2. 



Place Table 2 about here 



Discussion 

Research Question 1 . Do teachers feel they have adequate training to 
implement portfolios as an assessment tool? Salinger and Chittenden's 
(1994) research with the South Brunswick Schools, which stated that 
training was a crucial element in elfective implementation of portfolios, is 
consistent with the results of our study which con\'eyed 48% of the teacher 
polled felt they had adequate training. 
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Research Question 2, Do teachers favorably respond to poiUblios? There 
was no current rescarcii available to us that categorizes those teachers who 
arc favorable or unfavorable regarding portfolios, however; our research is 
indicative of favorable perceptions towards portfolios, with an overwhelming 
88^'o of the respondents suggesting a positive attitude. 
Research Question 3, Do teachers feel one of the major obstacles in 
implementing portfolios is due to lack of adequate time? The research 
conducted by Johns and Van Leirsburg (1992), found a major concern of 
practicing educators in the area of portfolio assessment was related to time 
management. iHirthermore, Salinger and Chittenden^s (1994) research 
concludes that time management was an issue for one-third of the teachers. 
Likewise, our study was consistent with the aforementioned studies in that 
31% of our participants mentioned that time management was a major 
deterrent in implementing portfolios. 

Conclusion . Used as an assessment took portfolios are collections by 
students and teachers that rellect effort, progress, processes, and 
achievements made by the student which fosters individual dilferences and 
learning styles which formal testing docs not account for. The issue of 
teacher training presents challenges to the effective and widespread use of 
portfolios. Philosophically, educators tend to agree with the basis upon 
which portlblio assessment is designed. Perhaps increased knowledge and 
training concerning portfolios will help portfolio assessment receive global 
recognition and accreditation and will eventually replace traditional forms oi^ 
assessment and grading as classrooms reflect assessment that is based upon 
the process of learning, rather than the product. 
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Teacher Aojccmcnt Regarding Porllblio Assessment 


Question 




\ 


1 y 


. > 1 / 




''o ol 


Agreement 






1 I would find porliblios to be a 
source of infonnation Vv^lien pre> 
\iewin^ folders of incoinine 
stiideitl.s. 


t>2% 






0% 


2 Foil folios should rcpliiCi* 
grade cai'ds. 


I0°o 


21% ■ 


02*^0 


u 


Portfolios arc acciirutc 
representations of 
student work. 


28% 




7% 


0% 


■1 I feel 1 could imi)leiiieni 
P(M1 folios in my class- 
room \vitli case. 


2XO'o 


3-1% 


38% 


0% 


5. 1 have adequate training 
which will enable .nc to 
implement portfolio assessment 
in iny classroom witli ease 




45% 


4^^% 


^% 


I would use pt)rlfolios. regardless 
whether or not subsequent teachers 
implemented them in their own rooms 


28% 


S5% 


i7% 


0% 


Portfolios convey conoictc strengths 
and weaknesses to subsequent 
teachers. 


24^^ 




7% 


0% 


K. Portfolios would be helpftil to me 
when addressing student pi ogress, 
strengths, and weaknesses to 
parents. 






0% 


0% 


Poitfolios should only count as a 
portion of the student's overall grade 


14^0 


()^J% 


14% 


3% 
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10. Portfolios fbst CI posiuvc 
comnuinication between the 

home iuid school tl% 52^/o 0% 

■ 1 1 Poilfolios build self esteem 

tbi students. 3H<^o ^^^^o 3%. O^o 

1 2 1 would use portlblios, but 
1 would use fratlitdoiial souu\-> 

of inrorniation. 21*^0 52% 21^o o^b 
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Table 2 

Degree oi'Use 
Not at all 

1 ,anguage Arts 

Science 

Social Studies 

Health 

Math 

l.anguage Arts/Math 
Across the Curriculum 
Reasons not Used ' 
Adequate training 
Time Management 



^■'0 of Usage 
8% 

on 

0% 
0% 
3% 
3% 
86% 

Percentage rate 
53" 0 



31% 



Unsure of Criteria to use to evaluate 3% 

Not recognized by administration 

as preferred method of assessment 3% 

Not a daily teacher 7% 

Curre ntly using portfolios 

yes 9 

no 20 

Total sampling 29 



ERIC 



14 



Appendix 

IMcasc circle the item which best describes \oiir leaching background 

(}radc level currcnth' leaching K 1 2 3 4 5 6 7 8 9 1 0 1 1 12 

Special Services 

Area taughl rural urban suburban 

Level of Education Bachelor's B.S.t- K) }^.S. « 20 B.S. v3() 

Masler^s M.A.-^ 20 M.A. ^ 40 (or more) 

Circle the code which besl describes your feelings for each ileni. 

SA" Strongly Agree A" Agree D-i)isagree SI)- Slrongly Disagree • 

1 . I would find portfolios to be a beneficial source of SA A D SI.) 
information when previewing folders of incoming sludenls. 

2. Portfolios should replace grade cards, SA A I) SD 

3. Portfolios are accurate represenlalions of 

student work. SA A I) SI) 

4. I feel I could implement portfolios in my classroom 

with ease. SA A 1) SI) 

5. I have adequate training which will enable me to 

implement portfolio assessment in my classroom with ease. SA A 1) SI) 
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6. I would use portfolios, regardless of whether or not 
subsequent teachers implemented them in their own 

classrooms, SA A I) SI) 

7. Portfolios convey concrete strengths and weaknesses 

to subsequent teachers, SA A 1) SI) 

8. Porttblios would be helpful lo me when addressing 

student progress, strengths, and weaknesses to parents. SA A I) SI) 

9. Portfolios should only count as a portion of the 

student's overall grade. SA A I) SI) 

10. Portfolios foster positive communication between the 

home and school. SA A 1) SI) 

11. Portfolios build self esteem for students. SA A I) SI) 

12. 1 vvould use portfolios, but I would use traditional 
sources of information (tests, projects, homework ) 

lo assign grades. SA A I) SI) 



Circle the response which best describes your feelings on each item about 
portfolio assessment. 
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1 . CTi\'cn an ideal situation, to what degree would you use portfolio 
assessment in \'our elassr(H)ni? 

Not at all Only in Language Arts. Only in Seienee.S.S. I lealih- Math 
Across the curriculum Other 

2. I am currently using portfolio assessment in my classroom. Yes No 

'V Il\'ou do not currently use portfolios as an assessment tool, the 1 
reason you do not is because.... 

there has not been enough training in the area. 

it is not time efficient. 

_ _ philosophically. I disagree with using portfolios as an assessment 

tool. 

other 
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